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Picture a classroom of 13-15 predominately African
American adolescents between the ages of 13-17, 47% habitual
truants, 38% suspended or expelled from their home school,
15% returning from boot camp. You are looking at one of the
dynamics of a typical alternative school classroom in
America's urban inner city. Amidst the challenging realities
that inner-city youth face daily, every child has a right to
receive a quality education. Alternative schools are the
institutions created to fulfill this obligation. Not all
children in traditional schools are successful. The success
of alternative schools is judged by several indicators.
Among the indicators as explained by Duke & Griesdorn (1999)
are: Percentage of students who earn their GED; percentage
of students whose GPAs improved after arriving at the
alternative school; and percentage of students who returned
to a regular secondary school. Like the cycle of situations
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that bring students to alternative schools, the cycle of
students entering and exiting these institutions continues.
This outcome evaluation assesses the extent to which
one particular alternative school met its stated
transitional goal. Successful transitions were defined as
achieving a GED, successfully returning to a traditional
school setting, entering a vocational program or Job Corps.
The school's records in regards to the student's disposition
upon leaving the alternative program were used to measure
the extent of success. The findings will help fill the void
of information on the evaluation of alternative schools.
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This chapter discusses the purpose of this evaluation,
gives an overview of the program, defines and states the
problem, and presents the significance of the study to the
field of social work.
Purpose of Evaluation
The purpose of this evaluation is to assess the extent
to which one particular alternative school achieved its
intended transitional goal. According to Debar, Casswell, &
Duignan (1993), "Evaluation is the formal and systematic
process of collecting, analyzing, and interpreting data in
order to determine the merit, worth and value of something."
In the context of social work, practitioners are responsible
for the collection of data about programs, their activities,
characteristics, and outcomes. The findings should be used
to assist program personnel during program implementation,
to help improve program effectiveness and to assist in
decision making with regard to program management,
operations and outputs (1993). In regards to alternative
schools, evaluation of programs that are geared toward
reducing delinquent behavior (or behavior exhibited by
1
2
delinquents), often fail to yield the fruit of positive
evidence of effectiveness.
The Program
In the 1980's, The Office of Juvenile Justice and
Delinquency Prevention, began to promote the first of
alternative educational programs for delinquency prevention
(Cox, 1999). In March of 1994, The Department of Juvenile
Justice, in collaboration with the Fulton County School
System, created the Fulton Community School in East Point,
GA. This school is part of the Fulton Multi-service center,
which is operated by the Department of Children and Youth
Services for the supervision and treatment of delinquent,
unruly youth (FMSC, 1994). The mission of the program is to
provide an alternative educational program for students who
are experiencing difficulty in the community, the public
school setting, or if they were committed to the Department
of Children and Youth Services. The program serves youth
grades 6-12 or between the ages of 13-17. It provides a
comprehensive program of social, educational and mental
health services to chronically disruptive, committed and/or
non-attending students. The school is conducted year round
and students can earn credits toward their high school
diploma.
Referrals to this program come from, but are not
limited to, public schools, parents, social service agencies
and residential programs. There is a screening panel which
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consists of a multidisciplinary team that reviews school
transcripts, discipline referrals, attendance history,
juvenile records, and other pertinent information. All
information is taken into consideration for the
determination of appropriateness of placement in the
program. Special consideration is given to those who have
been expelled from the public school system. Students are
admitted for a 30-day trial period. Their placement is
continent on following the rules and regulations of the
program and a commitment to participate for a minimum of one
school quarter. This evaluation focuses on the transitional
goal of this program.
Statement of the Problem
According to The Fulton County Director of Discipline,
the 1995-1996 school year yielded 6,856 instances of out-of-
school suspensions, and 201 tribunal hearings. In 1996-1997
there were 10,712 instances of out-of-school suspensions and
339 tribunal hearings. Within that same year, there were a
total of 179 expulsions for eligible students grades 6-12,
55 middle school and 121 high school youth needing
alternative school placement following tribunal hearings.
When these children enter the alternative school, where do
they go from there? What is the success rate of these
children receiving a quality education that will allow them
to, return to their home school or another traditional
school setting, receiving a GED, or successful placement in
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a vocational program. Alternative education studies lack
research in this area. When these children are placed,
alternative schools must be accountable for the service of
these children. Within this accountability, goals are set,
objectives are made, and the work is carried out. An
evaluation of such a program's transitional goal will assess
to what extent is the program achieving or not achieving its
intended goal.
Significance of Evaluation
Evaluation of a program can play an intricate part in
the success or failure of a program. It is used to determine
a program's effectiveness; document whether program
objectives are being met; provide information about service
delivery; and enables staff to make changes to improve
effectiveness (NEDTAC, 1999). The transitional component of
this alternative school program is the subject of this
evaluation. For the school, this evaluation is significant
in assessing the success or failure of this component. The
findings will help to identify the component's strengths and
weaknesses in effort to improve programming. It will also
offer additional information on the functioning of intricate
components of alternative schools. For the social work
profession, school social work in particular, the findings
will add yet another brick onto the house of information




This chapter gives a synthesis of this evaluation. It
introduced the origin of the program and the purpose
thereof. The transitional goal of this evaluation is
introduced as the focus of this evaluation. The problem is
identified as a lack of informative studies in the
transition of students who attend Type II (as well as Type
III) alternative school programs. Alternative schools house
those adolescents who most consider "undesirable." These
students are a special group of children. Alternative
schools must evaluate its own effectiveness to see how well
their programs are performing. The chapters that follow will
give an empirical review of literature on alternative
schools as well as the evaluation of alternative schools,
the methods used to evaluate the transitional component of




This chapter highlights the literature reviewed for the
purpose of this study. It speaks to evaluation, the history
of alternative schools as well as models of alternative
schools. The proposed evaluation is discussed along with the
evaluation objectives and questions.
Empirical Literature
Mary Anne Dunn (1997) writes, "Although the demand for
formal evaluation is greater than for conventional schools,
the unique characteristics of these schools make evaluation
especially challenging." Before a practitioner can begin to
conceptualize an evaluation of an alternative school, or the
components thereof, there must be a clear understanding as
to the purpose of that alternative school in which the
evaluation will take place.
Types of Alternative Schools
Based on 30 years of research, Mary Anne Raywid (1994)
has defined the characteristics of alternative schools by
its purpose. These schools are Type I, which are Popular
Innovations; Type II, which are Last-Chance Programs; and
Type III, which have a Remedial Focus. Type I schools are
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those that offer full time, multi-year education options for
students of all kinds. This includes students who need more
individual attention, those who seek innovative or
challenging and fulfilling curriculum for those who have
dropped instructional programs that offer students the
credits needed for graduation. Other characteristics of Type
I schools are, "...divergence from standard school
organization for students who drop out and wish to earn
their diplomas. These are schools of choice that provide a
full curriculum and unorthodox practices (deregulation,
flexibility, autonomy, and teacher and student empowerment);
an especially caring, professional staff; small size and
small classes; and personalized, whole student approach that
builds a sense of affiliation and features individual
instruction, self paced work, and career counseling” (Gregg,
1998). These schools range from charter schools, schools
within schools, schools without walls, career-focused and
job-based schools, drop out recovery programs and atypical
settings like shopping malls and museums.
Type II schools, according to Raywid (1999) are those
in which discipline is the distinguishing characteristic.
These are schools that aim to segregate, contain and reform
disruptive students. Students are typically referred to
these schools by outside agencies and are sent there for
specified time periods or until the behavior requirements
are met. Because placements at these schools are short term.
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the curriculum is limited to a few basic, required courses
or is entirely supplied by the "home school” as a list of
assignments. Models for this type school include last chance
schools and in-school suspension (Gregg,1998).
Finally, Raywid sums up Type III schools as those that
provide an education to students with emotional problems
that create academic and behavioral barriers to learning.
Gregg (1998) adds that although Type III schools target
specific populations and offer counseling, access to social
services and academic remediation, students can choose not
to participate (Gregg, 1998).
Program and Literature Comparison
Dunn (1997) writes, “Since most alternative schools
have set out to fill a need not being met by traditional
schools, evaluations must be designed on the basis of what
the alternative school was designed to do.” The alternative
school in which this evaluation takes place is a hybrid
model of a Type II and Type III school setting. Although it
offers disciplinary services, it is also concerned with the
educational enhancement of the student. Past research of
Type II schools states, "The alternative schools that are
sort of like a boot camp or a sentence of punishment that
intent to kind of punish the kids and send them back to
school or kick them out of school, those types of schools
aren't very effective in either creating a better school
environment or making the kids better, behaviorally or
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academically" (Henry, 1999). Previous research studies show
that educational alternatives work more effectively than
punishment in improving student behavior and academic
achievement (Raywid, 1994, Smith, 1991, Duke, 1989; Herbst,
1987). Researchers state, "So far research shows that
disciplinary programs and practices reap no positive long
term gains and may even increase negative outcomes" (Raywid,
1994; Duke, 1989; Cummins, 1995). Further research shows,
"students in alternative education programs improved
substantially, while students in disciplinary programs [in
school suspension] declined" (Gerics & Westheimer, 1993).
Analysis and Synthesis of Data
There are several different methods of evaluation that
have been implemented in assessing the effectiveness of
alternative schools for delinquent students. These models
include, qualitative assessments, qualitative/quantitative
assessments and meta-analytic assessments to name a few.
Evaluations of alternative schools have generally found
that these programs have failed to produce positive evidence
of effectiveness in reducing delinquent behaviors (Cox,
1999). According to Raywid (1981), delinquency-related
programs tend to lack effectiveness due to the improper use
of alternative schools. As stated earlier, alternative
schools were commonly viewed as "dumping grounds" for
problem students. Students are often "dumped" in an
alternative school which lacks the adequate resources for
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the population intended (Amove and Strout, 1980). These
programs are "too little and too late" for the veteran
delinquent.
However, the impersonal atmosphere of traditional
schools along with the steady pace, same time, same
curriculum, structure, reciprocally hinders the growth of
the student. Cox (1999) writes, "A self-paced curriculum and
informal classroom structure allow students to work
independently and afford staff more time for individualized
instruction." Gold and Mann (1984) state. Alternative school
students are under less pressure to perform at the same
level as other students because success is measured by
individual achievements rather than by comparison to the
entire class.
Research done by Reisler and Friedman (1978), supports
these findings stating, "However due to the large size and
rigid structure of the traditional school, the former
alternative school students were frustrated and unable to
cope without the flexibility they experienced at the
alternative school." In addition, it was also found that
educational programs that were short in duration (4 months
to a year) tend to have limited positive effects if any
(Lipsey, 1992). Reilly, Reilly, and West (1982) state, "The
traditional school fails to help the alternative school
students adjust to return to the traditional school."
Reisler and Friedman (1978) describe this as "culture
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shock." They continue to say, "When students finally
understood the different expectations of the alternative
school, there was not adequate time for the program to
significantly affect attitudes and behaviors."
Transition and integration was visited in one
qualitative assessment of alternative schools for delinquent
youth (Karlin & Harnish, 1995). The findings revealed that
although students who for whatever reason were not
productive in traditional setting, did show social,
emotional and academic growth. Through the process of small
successes, self-esteem and confidence started to yield signs
of progress.
A meta-analytic assessment of delinquency-related
outcomes of alternative education programs, performed by
Cox, Stephen M, Davidson, William S, Bynum and Timothy
(1995), resulted in the suggestion that "The principal
negative finding was that alternative schools have been
unable to affect delinquent behavior." This concurs with
Gregg (1998) who writes, "So far, research shows that
disciplinary programs and practices reap no long term gains
and may even increase negative outcomes." The alternative
school in this evaluation provides a comprehensive program
of social, educational and mental health services to
chronically disruptive committed and/or non-attending
students. This is a hybrid Type II and III schools.
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Program's Transitional Goal
The program's transitional goal is to have 75% of the
FCS students to transition back to public school, GED, Job
Corps or employment opportunities for school year 1998-1999.
The evaluation program period focuses on 1998-1999. Fulton
County Schools (FCS) uses the level system to transition its
students within the program. Students will be evaluated
every 30 days in the following areas: (1) attendance/
tardiness; (2) academics; and (3) behavior. Students must
maintain 90 points out of 100 points to be promoted to the
next level. All students begin in trial period and are
expected to progress from Level 1 through Level 5. Students,
parents, staff are able to monitor individual progress based
on the level system. When the student enters Level 5 or the
transition phase, the school counselor, parent and student
meet to finalize plans for transition, i.e., GED, Job Corps,
return to public school, or employment opportunities.
The strategies used to reach this goal are: Transition
begins for each FCS student when the student is enrolled
into the program. A preliminary assessment of the student is
conducted by the FCS interview panel that establishes the
framework for the student and parent's orientation. It is
during the orientation/enrollment stage that the counselor
develops an individualized transition plan with the input
from the family. The following areas are taken under
consideration in developing the plan for transition;
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student's educational or vocational goals; academic level;
strengths/weaknesses of student and family; student/family
needs; parental support, and possible obstacles to
successful transition.
Conceptual Framework
The conceptual framework used takes an evaluative
approach, looking at the students as the system. The data
resources include the students academic and transition
records. The outcome measures include the entering/exit GPAs
and transition outcome. The alternative school setting of
this evaluation was developed to provide an alternative
educational program for students experiencing difficulty in
the community, the public school setting, or youth committed
to DCYS. The program is designed to serve youth in grades 6-
12 or ages 13-17. The study design will rate the efficacy
rate of transition by synthesis of the data gathered and
rendering a decision based on analysis.
Literature Strengths and Weaknesses
The literature cited in this chapter provides critical
information in effectively evaluating alternative schools.
It acknowledges the importance of knowing the type of
alternative school being evaluated and it expresses the
success of the different types of schools. There was a lack
of information available on evaluating individual components
of alternative schools. Most of the previous information was
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limited to narrative approaches, providing case-by-case
research of individual programs based on prior reports.
Others looked at specific outcome variables (e.g.,
delinquent behavior, academic achievement, attendance,
school attitude and self-concept). Further research led to
the warning, "Caution should be exercised when interpreting
traditional literature reviews because they suffer from;
a) selective inclusion of studies; (b) differential
subjective weighing of studies in the interpretation of
findings; (c) misleading interpretations of study findings;
(d) failure to examine other study characteristics as
potential explanations for consistent results across
studies; and (e) failure to examine the effect of moderator
variables in relationship to the outcome variable" (Wolf,
1986).
Proposed Evaluation
The proposed evaluation is an outcome assessment of
this alternative school's transitional goal.
Evaluation Objectives
The goal is to evaluate to what extent is this
alternative school achieving its stated objective; "75% of
FCS students will transition back to public school, GED, Job
Corps or employment opportunities for school year 1998-
1999."
Evaluation Question
The evaluation question is, "What is the alternative
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school's transition success rate?" Success was
conceptualized as successfully entering a traditional school
setting en route to completion, completing a GED program,
entering Job Corps or completing of a vocational program.
Summary of Proposed Evaluation
Current studies lead this researcher to expect that
there would not be a high rate of success with this
population. Students records regarding enrollment and exit
placement is used to measure to what extent has this goal
been met. The results are analyzed and presented for
interpretation of data. Recommendations are then made in
regards to improvement of this component.
Summary
The chapter presented empirical data on different types
of alternative schools and how they have been researched in
the past. Research findings were presented in the assessment
of alternative schools for delinquent children that show
that schools of this type are less likely to produce long
term affects. The conceptual framework, proposed evaluation,
objectives and the evaluation question for this research
were also discussed.
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The following chapter will discuss the methodology used




This chapter discusses the methodology employed in the
implementation of this research. The setting, sample,
measures, procedures, along with the statistical analysis
used in this research will also be discussed in this
chapter.
Sample
Because this research assesses the extent to which this
program is meeting its transitional goal, the educational
and placement outcomes of 100% of the students who attended
the school during the year 1998-1999 (N=107). This includes
eighty-two percent male, eighteen percent females, ninety-
eight percent of which were African- Americans, and two
percent Latinos. Enrollment in this alternative school
program for the academic year 1998-1999 was the eligibility
criteria for this sample population. Fifty-one percent
(N=48) of the children entered the program because
disruptive behavior, forty-seven percent (N=44) because of
illegal behavior, eight percent (N=8) for truancy, three
percent (N=3) were parent referrals, two percent (N=2) were
school referrals, and two percent (N=2) were returning from
17
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adjudication (jail). This study sample should not be
generalized and considered a representation of the overall
population of children in alternative schools. However,
this population can provide information for future
researchers dealing with children who attend alternative
schools for delinquents.
Measures
There was one instrument used in this study, Frazier's
Transitional Success Checklist. This instrument was
developed to collect and record vital information such as:
student's name, grade, intake and exit GPAs, and current
placement. The instrument is valid due to the fact that it
measures what it was created to measure. However, because
this instrument has not be used before, it has not
established test-retest reliability. Therefore its
reliability is uncertain.
Procedures
On the site of the alternative school, shortly after
signing the informed consent, the data collection process
began with the assistance of one of the instructors of the
program. Using a Sample Assessment of Program Process/
Program Outcome Data (SAPP/POD) (Appendix 3), the
preliminary stage of evaluation began here. The SAPP/POD
recorded the program goal, listed the data required for
evaluation, data availability and the cycle for which data
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are available. Once the data available were identified, such
data were then collected.
Using the records provided by the administration and
staff of this facility, the appropriate information was
recorded onto the Frazier^s Transition Success Checklist
instrument. This information was then analyzed for data
presentation and interpretation.
Statistical Analysis
Simple statistics such as the mode and percentages were
used to present data. Because of the fact that previous
records were used as the primary data source for this
evaluation, the methodology was simple.
Summary
This chapter presented the methodology used in
gathering and presentation of data. Also presented were the
Frazier's Transitional Success Checklist, which was the only
measure used in this evaluation, the procedures used in
collection of data, and the simple statistical analysis used
in the presentation of data. The following chapter presents
the findings of this evaluation.
CHAPTER FOUR
PRESENTATION OF FINDINGS
This chapter will present the results of this
evaluation. This will include demographic data as well as
the presentation of the program goal and objective data.
This will be followed by a summary of the findings.
There were 107 students on the academic roster for
1998-1999 school year. Examination of data shows that the
population included 82% males 18% females. The ethnicity was
98% black 2% Latino. Only 30% of the population possessed an
average GPA of 2.0 upon exiting the program. The average
entering GPA for males was 1.02 with the average exit GPA at
1.21. For the females, the average entering GPA was .94 with




Table 1. Student Demographics fN=107’>
DEMOGRAPHICS MALE fN=771 FEMALE fN=301
Gender 82% 18%
Ethnicity
African American 98% 100%
Latino 2% 0%
Average Intake GPA 1.02 0.94
Average Exit GPA 1.21 1.45
The onset disposition of the students who attend the
program are as follows: Fifty-one percent (N=48) of the
children entered the program because disruptive behavior,
forty-seven percent (N=44) because of illegal behavior,
eight percent (N=8) for truancy, three percent (N=3) were
parent referrals, two percent (N=2) were school referrals,
and two percent (N=2) were returning from adjudication










Figure 1: Onset Disposition N=107
Program Goal/Objectives & Data
The program set out to have 75% of the students to
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transition. Final analysis of the program's success rate
reveals that there was only a 47% (N=50) success rate among
students who attended the year 1998-1999 (see Figure 2;
Success Rate). Further analysis shows that out of those who
attended this year, 40% (n=43) were detained (jailed), 31%
(n=33) returned to a traditional school setting, 13% (n=14)
received a GED, 10% (n=ll) returned to the alternative
school, 3% (n=3) dropped out, and 3% (n=3) entered a outdoor
wilderness program (see Figure 3: Transitional Outcomes).
Figure 2; Success Rate N=107
31%
B Detained
fl Returned to school
□GED
□ Returned to Alt. School
B Dropped out
BWilderness Prog.
Figure 3: Transitional Outcomes N=107
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Summary of Findings
Overall the program did not meet its intended objective
of achieving 75% student transition back to public school,
GED, Job Corps, or employment opportunities for the school
year 1998-1999. In fact they only had a 47% success rate of
achieving this goal. In regards to academic achievement,
although the entering and exiting GPAs of students were
extremely low, findings did show an improvement with both
male and female GPAs from entering to exit of program. Male
GPAs increased slightly from 1.02 to a 1.21. Female GPAs
went from 0.94 to 1.45. Although, this increase may seem
minimal, the program has contributed to raising the GPA of
its students.
Summary
The findings in this chapter showed that the population
of predominantly African American males produced slightly
higher exiting GPAs amongst both male and females. It also
revealed that there was actually a 47% success rate for the
goal evaluated for the children entering 1998-1999 school




This chapter compares the data found in chapter four
with the research data found in chapter two. The limitations
of this evaluation will be discussed along with the
conclusions based on the findings.
Synthesis of Data
The findings within this evaluation revealed that this
program did not achieve its intended goal of a 75%
successful transition rate of enrolled students, year 1998-
1999. The actual success rate of transition students was
47%. These findings run parallel to that of a meta"analytic
assessment of delinquency-related outcomes of alternative
education programs done performed by Cox, S. M., Davidson,
W. S., & Bynum, T. S. (1995) which states, "The results
suggest that alternative education programs can have a small
positive effect on school performance, school attitude, and
self“esteem, regardless of research design." Although the
goal of 75% success rate was not met, there is only a 27%
deficiency in obtaining this goal; that is a total of 25
children. This goal is still achievable.
24
25
A successful transition, in this research, was
conceptualized as, graduating from a traditional school
setting or at least remaining for a semester, receive a GED;
completing Job Corps or a vocational program. Currently,
this program monitors their students up to 90-days after
exiting the program. One instructor expressed that there
must be some cut off point where the program is not
responsible for any delinquent acts of a student after
exiting the program. In a nutshell, success is measured on
proximal and distal achievements after intervention.
In an evaluative assessment of alternative schools in
Georgia, of which this particular program was a part of,
transition and integration was a primary concern of the
stakeholders involved (Karlin and Harnish, 1995). Their
research revealed that the educators themselves felt, in
regards to the students, "for whatever reason, did not
benefit from traditional educational system." They
continued, saying, "once the students began experiencing
small successes and subsequently began to progress and gain
self-esteem and confidence, they face placement back in the
same environment in which they had initially failed." Based
on findings, researchers speculate that, although some
alternative schools, "promote positive school attitudes
their effect on school performance and self-esteem is not
large enough to influence delinquent behavior" (Cox,
Davidson, and Bynum, 1995). They concluded with, "The
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principal negative finding was that alternative schools have
been unable to affect delinguent behavior” (Cox, Davidson,
and Bynum, 1995).
In analyzing the data, it was found that there was a
difference found in both the male and female entering GPAs
and their exit GPAs. The analyzed data showed that the male
grade point average increased by .19 on a 4.0 scale and
female averages increased by .51. This finding reflects
research which states, ”even though the students liked going
to the alternative school and appeared to have performed
well, these gains did not overcome other influences that may
have had a greater effect on subsequent delinquency (e.g.,
family and peers)" (Cox, Davidson, and Bynum, 1995). In a
study done by Cox (1999), he concurred "the alternative
school produced small short-term effects that disappeared by
the long-term follow-up."
Cox (1999) writes, "Reiser and Friedman (1978)
speculated that while at the alternative school, students
were able to effectively change their environment to their
liking, which improved their school performance. However,
due to the rigid structure of the traditional school, former
alternative school students were frustrated and unable to
cope without the flexibility they experienced at the
alternative school." Research by Reilly, Reilly and West
(1992) views the traditional schools as the problem. They
believe that once a student gets adjusted to the autonomy of
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the alternative school milieu, the traditional school
setting fails to provide them with support in adjusting to
traditional school setting.
Evaluation Limitations
There were several limitations to this evaluation. This
evaluation focused the extent to which this alternative
school met its stated transitional goal. The criteria for
transition are: attendance, behavior and academics.
The data available at the time of research include
initial behavior, and entering/exit GPAs. The presence of
all three criteria would have provided additional
qualitative information on factors that affect the outcome.
The limitations that were found within the literature was
previously discussed in chapter 2.
Conclusions Based on Findings
The final conclusion of this evaluation is that this
alternative school did not met the stated goal of reaching a
75% success rate of transitioning students to a traditional
home school. Job Corps or vocational program. However,
schools of this type have traditionally failed to produce
the long-term effectiveness needed for successful
transitions. This simply suggests that the writers of this
particular goal were perhaps a little ambitious in thought
of goal attainment. In addition to employing experimental
strategies to increase the transition rate with this
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population, it is suggested that this goal should be given a
three-year track. A 25% increase each year, totaling 75% at
the end of three years will be more realistic and obtainable
for an alternative school with such dynamics. A three-year
track will allow administrators to monitor long-term effects
and adjust the program accordingly.
Studies of alternative schools also revealed that, "Few
evaluations of alternative education programs have included
a long-term follow up component; hence, literature review
have been unable to assess long-term effects of these
programs" (Cox, 1999). Because of this, it is suggested by
this researcher that an experimental intervention be
utilized that will monitor student’s long-term disposition.
Adolescents Succeeding Against Pressure (A.S.A.P) is a 5-
year goal setting and pursuing program that monitors
student's goals from the present date up to five years. This
program can be modified to fit the programs needs. This
intervention can be utilized as a transitional piece which
will allow this alternative education program to begin long
term follow up on their students.
Future qualitative studies that interview students,
administrators, faculty and staff are also suggested. This




This chapter presented the comparison of the gathered
data and the literature analyzed in this evaluation. It also
gave the limitations of this research along with the
conclusion based on the findings. The next chapter will
conclude this research with the implications to social work.
CHAPTER SIX
IMPLICATIONS TO SOCIAL WORK
This chapter gives the implications of this study to
the profession of social work. It takes in to account, the
findings, conclusions and discussions made through this
evaluation.
Implications
This study has several implications for social work.
The findings suggest that evaluations can tell us the
effectiveness of a program or the extent to which that
program is actually meeting its stated goal. Although this
alternative school did not reach its stated transition goal,
we learned that that is not uncommon for a type II
alternative school. The dynamics and purpose for the
alternative school along with the characteristics, and
dynamics of the population which is served, has an impact on
the outcome of services. Through the linking of structure,
and/or process of a program and its outcomes, efficacy can
be determined (Slater, 1997). Through the evaluation of the
individual components of such programs, we find that there
are a number of causal factors that play a part in the
success or failure of services. For school social workers.
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understanding these factors can better assist the
practitioner in providing appropriate services to children
in alternative educational programs.
Secondly, there is a void of information that studies
the evaluation of alternative schools. These data assist in
filling that void as well as inform other researchers that
assist in the development of new strategies to improve
transitional success rates of alternative educational
programs of this nature.
Thirdly, this evaluation can assist practitioners in
type II and III alternative schools to better assist school
administrators in the structuring of school activities to
produce more favorable outcomes in lieu of the population
and dynamics of the school as an institution.
Summary
This chapter concluded this evaluation with the
implications to social work. It is hoped that this study
will add yet another brick in the foundation of our
profession.
FRAZIER’S TRANSITIONAL SUCCESS CHECKLIST


















SAMPLE ASSESSMENT OF PROGRAM PROCESS/PROGRAM OUTCOME DATA





Number of Years Operating: Evaluation Cycle:
Original Program Goal: Please stats the program objective as stated in the original
application.
The following information is required to determine the extent of data available for the program in
its entirety. Race a "Y" in ttie cell shaded if data are available and an ”N* if data are not
availaMe. Rease complete the entire table to ensue that each year has been reviewed.




YES NO FVSB FYW
APPENDIX B
(continued)

















Objective-id Reason why data is permanently unavailable
APPENDIX B
(continued)






Number of Years Operating: Evaluation Cycle:I.Demographic Data (age, ethnicity, gender, SES, education)
a. Client's age at the time of emtillment
b. Client's ethnicity: Black(1) White(2) Asian(3) Hispanic(4)
Other (5)
c. Client's gender Male(1) Female(2)
d. Client's income: $
e. Client's highest-ievel grade completed:
f. GPA:II.Referral Process (how did the client come to the program):III.Program Infoimation
a. Client's pne>test knowledgescore:
b. Client's post-test knowledge score:
c. Client's objective while in the program:
d. Client's treatment plan:






a. Did the observed outcomematcb the client's goal? Yes(1) No(2)
b. If no, explain; .
c. List the aids that helped client meet the goal:d.List the barriers that prevented goal from being met;
37
APPENDIX C
ADOLESCENTS SUCCEEDING AGAINST PRESSURE
SETTING OUR GOAL
In this section you ore asked to pick three (30 goals (most important first) to
achieve under each type of goal for each time frame.
- Personal Goals are those goals that deal directly with your immediate life
(e.g., how you deal with frustration, social skills, weight).
- Education Goals are those goals that deal with your education, schooling or
taking up a trade or skill.
- Cdreer/Financial Gools are those goals related to your future profession,
what you want to be or do in life, how you will earn your living, how much you
would like to eorn and save.
Personal Goals1.I wont to control
my temper better.1.I want to
communicate better
with my parents
3. I want to get
physically fit for next
basketball season.
Educotionol Goals
1. I wont to bring my
math and English
grades up.
2. I wont to
graduate middle
school/jr./high school.
3. I want to be oble
to read better.
Career/Financial Goals
1. I wont to be a2.I wont to I want












In this section you will map out both a plan of action and the necessary process
and procedures it will take to achieve your desired goal.
Example:
Soal- I want to control my temper better.
Plan of action- Stop cursing out my peers when I get upset.
Stop throwing a fit when I don't get my way.
Necessary process
and procedures- Think before I react.
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